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AESTRACT ' ~ 

This paper reports on an examination of .the 
differences between and among community college students enrolled in 
transfer and occupational programs* Data, were gat hered -from, a sample 
“ of 924 full-time freshman "and sophomore students enrolled in transfer 
and occupational- programs in three -Iowa community colleges in the 
spring* of 1968* Seventy-nine., variables were examined among students 
grouped by sex and program* Men differed on 44 counts, with transfer 
men holding higher mean scores^than occupational men on 35 of 44 
variables, while women differed on only 15 variables. .. Dif f erences 
. 'were reported -regarding: personality, various competencies, 

"interests, academic aptitude ; educational aspiration ,■ self -report ed 
characteristics, socioeconomic background, and other factors* 
Important implications f cr juricr colleges as well as' 4-year colleges 
and fer counselors in secondary schools are noted* (Aiithor/CA) 
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Abstract 



.This paper reports an examination of differences between and among commlinity college 
students enrolled in transfer programs and in; occupational programs. Seventy-nine variables are 
examined among students grouped by sex and program. (The men differ on 44 characteristics 
while the, women differ on only 15.) Differences are reported regarding personality, various 
1 Competencies, interest, academic aptitude, educational aspiration, self-reported characteristics, 
\socioeconomic background, and other factors. ' * * 

The* transfer men^hold higher mean scores than occupational men on 35 of 44 variables. 
Among women studentsNthe distribution of significant differences is balanced. 
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HOW DO COMMUNITY COLLEGE TRANSFER AND 
OCCUPATIONAL STUDENTS DIFFER ? 1 

' • - - - - • V . ' 
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Today's 2-year college has become a multi- 
purpose .institution serving a variety of functions, 
but historically two particular roles have fallen to 
it: preparing students for transfer and for occupa- 
tions. The role of preparing students for transfer to % 
4-year institutions has a longer history, but the 
so-called terminal function, pf preparing studen ts 
for an occupation, has often been considered the 
2-year college's primary aim. For example, early 
descriptions of 2-year colleges, such as Eells' 

{ 1941 );; were largely devoted to the terminal 
function;^ and the 1947 President's. Commission 
■i urged that; 2 year colleges design programs 
emphasizing occupational training. Again, in 1963,. 
the Educational Policies Commission stressed a 
similar function. : v : 

- But despite < attention given to occupational 
; education, there may actually be more emphasis 
placed on transfer preparation by both 2-year 
institutions and students, and perhaps by the 
values of our whole society. As : a result; students 
: often seem to be undecided about their actual 

purpose in choosing a particular 2-year program— a 
fact apparently illustrated by Medsker 's^ 1 960) 
data. He found that, although : two-thirds of the 
V>. - entering 2-year students’ planned to transfer to a 
4-year institution, only one-third actually trans- 
ferred. He also pointed out that 

^ . the claim made by the junior college that it is unique 
because of the extent to which it offers special programs 

' o' r . M 
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for the terminal Students is exaggerated. . . . [Don't] con- 
demn the junior college for not emphasizing the terminal 
function, but rather look for social and cultural values that 
account in part for this situation [pp. 116-117) M * 

Clark (1960b) stressed the * importance of 
student influence on the college curriculum in his 
report of a case study of San Jose City' College. 
This college was established primarily for vocay 
tional-technical training but soon became transfer 
oriented. Clark concluded this happened because - 
2-year colleges were faced with students who had 
become "a large market of free buyers" ‘(pi/ 53); 

1 these students shaped the college by their chbices, 
y and they chose the transfer courses. / 

Most research on 2-year college students has 
been done in a traditional manner using teit scores, 
average grades, and academic successes or failures, 
before and after transfer to ‘4-year colleges. As 
Roueche (1967, p. 21) points out, "Junior colleges, 
claim to be multi-purpose, comprehensive institu- . 

' ■ 1 Th*s research report is based upon data originally gathered for an 
unpublished doctoral dissertation by Eldon Brue entitled, "Charac- 
teristics of Transfer and Occupational | Students in Community 
Colleges: A Comparative Study," The University of Iowa, Iowa 
City, Alowa, 1969. Dr. Brue is now Assistant Professor of Educa- 
tional Psychology and Guidance, and Assistant. Director of the 
CounselingCenterat the Universityof South Dakota. 

2 The authors wish' to acknowledge the technical assistance of Dr. 

Leo A. Munday in the preparation of this research '■■eport. . 




tions, yet the typical research study focuses 1 on 
only one segment of the institution's students— . 
those who transfer to 4-year institutions." The two 
largest subgroups^ of 2-year college students— 
transfer and occupational— between which one 
might expect considerable differences, have been 
compared in very few studies. Much of the research 
has not differentiated the two groups or has 
' studied only the transfer students. - . . 

Educators frequently wonder how students in 
transfer and occupational curricula differ. If one 
group has a lower academic ability, then remedial 
/classes in reading, arithmetic, and other study skills 
should be provided— as vyell as other special pror, 
grams to ‘meet their particular needs. On the other 
hand, if there is no difference between the two 
■ groups, restrictions bn curriculum transfers could 
be relaxed or abandoned altogether. So the study 
of differences among transfer and occupational 
students can yield information about curriculum 
selection procedures and help identify special 
educational problems. -V 

An important decision facing' students is that 
of program selection. The fact that many transfer 
students fail to transfer suggests a. possible dis- 
crepancy between aspiration and ability— a dimen- 
sion obviously requiring further study. Inherent in ■ 
the promise of' "equal opportunity for all" is a 
possibility of personal failure, so it is the educa- 
tor's crucial task to help an individual adjust his 
aspirations to his abilities. Clark (1960a)., and 
. Simon (1967) describe this as a "cooling-out" 
function, essentially an educational rechanneling. 

Some studies have examined and found differ- 
ences between transfer and occupational students. 
For example, vve know that transfer students score 
higher on academic examinations than occupa- 
tional students, although the differences are some- 
times small (Munday, 1968). Studies of female 
students have often shown no academic differences 
between the groups at all. ; 

Bowles and Slocum (1968) found a number of 
important differences in the backgrounds, school 
experiences, and attitudes among the two kinds of 
students. Differences were especially marked in 
those who planned to graduate from college. 

V Fenske (1969) reported _that high school 
seniors - selecting occupationaP programs were 
distributed quite evenly acro^ wide range off- 
academic and socioeconomic' levels, in contrast to 
/ ^those hot continuing their education or gojng on 



toward baccalaureate degrees. Three types of 
seniors most often had vocational-technical plans: 
(a) the upper 30% academically who had parents of 
a low socioeconomic level; (b) the lowest 30% 
academically with parents of the highest socio- 
economic levels; (c) and underachievers* those high 
on academic aptitude tests but low on grade 
averages. A general finding was that single factors 
had little predictive power for vocational-technical, 
plans, but in combination they yielded usable 
information. 

Except for the Fenske study very little 
research on academic ability has controlled differ- 
ences by socioeconomic level. Moreover, previous 
research on socioeconomic levels has not been 
controlled by ability level. This lack of control 
characterizes virtually all previous research in this 
area/ \ . 

Furthermore, some results conflict. Anthony 
(1964) found- a significant difference in socio- 
economic level between transfer and terminal 
students, with terminal students tending to come 
from lower levels. However, Nogle (1965) found 
no such difference, concluding that both kinds of 
programs draw students from all socioeconomic 
levels in the area served. 

Thus, research indicates that transfer students 
differ from occupational students in some ways. 
Transfer students seem to have a higher academic 
ability, while evidence is contradictory as to which 
group possesses greater nonacademic ability. 

Transfer ^students seem to aspire to higher 
educational levels, although one study found no 
such difference. Some evidence indicates that 
educational aspirations are unrealistically high for 
student^ in both groups. Transfer students seem to 
prefer occupations to. Wiiich are attributed higher 
■A prestige arid statusT $ 

Regarding personality and personal; character- 
istics, evidence suggests that transfer students are 
more sensitive and socially oriented, while occupa^ 
tional students are more realistic and practical. 

The present study further examines differences 
among community college students enrolled in 
transfer program s^and students enrolled in occupa- 
tional programs. Groups are compared on variables 
.'A- measuring socioeconomic background, abilities and 
f achievement, vocational orientations and plans, 
, v V levels of educational aspiration, personality-related 
characteristics, and other background and personal 
characteristics. . „ • 
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Method 



. Sample 

The sample, consisted of 924 full-time fresh- 
man and .sophomore students enrolled in transfer 
' and occupational programs in three Iowa conrv 
. munity colleges in the spring of 1968. (See Tables 
1 and 2.) Each of the students had graduated from 
an Iowa public high school either in 1966 or 1967. 
The Guidance Profile (GP) and the Community 
College Student Questionnaire (CCSQ) were, 
administered to students in selected classes. Pupil 
Inventory (PI) information, along with other Card- 
Pac: data, was gathered on these students as high 
school seniors.The two groups— transfer and occupa- 
tionai— were identified according to each student's 
classification of himself. ‘ ^ ’ 

■ " : / " " ! T ~ | " " " ~ 

• • ,/" * • TABLE 1 

/ Numbers of Students Classified by Program, 

- V* . Sex, and Class at Each College 

Who Completed the Questionnaire Data 

Program Sex Class 

College Trans. Occup. Men Women Fresh. Soph. 

A; 162 205 ‘ 273 94 335 ’ . 32 

B ' 300 209 307 202 390 119 

C ; 183 228 . 295 116 298 113 



Totals 645 642 875 412 1023 264 




. Numbers of Students Who Met the Criteria for 

r ■ - ^ ■ 



r . ■ . • . t-r ■ 

Inclusion in the Study Sample Classified 
by Program, Sex, and Class . 





Transfer 


Occupational j 


. . Men • . 






Freshmen * ■ 


273 


' ,234 


Sophomores . 


64; 


’ ; 77 


. Totals 


337 


311 \ 


s. $y'?' ■■ ..... 

Women ... 


•v- ■=.; ■ 




Freshmen .. ‘ ; 


v : 107. 


; ; i29 


Sophomores ‘ 


' d 22 . 


^ • 18 


Totals - 


129 


'1,47 









o 





1 



Statistics . - ; ' . 

Variables were compared by usingchi square, t 
test, and analysis of variance techniques. The 
statistics revealed significant differences in ability 
between the transfer and occupational men. Since 
these difference^were found, the study determined 
if ability at^d socioeconomic level were contribu- 
ting conditions. Two separate analyses of variance 
were completed for the men, the first using ability 
as a factor (I JED Composite) and the second using 
socioeconomic: level (family income) as a factor. 
These analyses were not completed for the women 
since similar differences did not exist between the 
two groups. In addition, student .variables were 
related to program enrollment by a stepwise 
multiple correlation. 



Measures 

Guidance Profile (GP) - 

The Guidance Profile (1967) was developed by 
the Research and Development Division of The 
American College Testing. .Program. The GP is 
similar to the Student Profile Section (SPS) of The 
American College Testing Program's Test Battery 
(ACT). However, the GP is more comprehensive 
than the Student Profile Section, has little overlap 
in specific content, and was designed specifically 1 
for 2-year colleges. The GP was designed "to 
accelerate and simplify the assessment process in 
vocational and° educational guidance"’ (The 
American College Testing Program, 1968). The GP 
provides information that a counselor might obtain 
in an interview or testing session and includes six 
main sections: ,/ . 

"Educational and vocational aspirations * 
Self-estimates of abilities and personal traits ° 
Occupational interests 
Potentials 
Competencies 
* Free responses 

Community College Student Questionnaire (CCSQ) V' 
. - r Items for the CCSQ were developed by Bruef 

and intended to supplement information obtained 
in the GP. In addition to information for identifi- 
cation and classification, other items asked for the 
student's cpllege grade* point averdg^Jis financial 



resources (including part-time work), his family's 
income: level, the time of- his initial decision to 
attend college, and his plans for further education. 

1 Several items which students had completed’ 
on the Pupil Inventory as high school seniors were J 
repeated on the CCSQ: attitude toward studying, 
educational aspiration and plan, and extent of 
participation in Various college activities. These 
items were included for a follow-up comparison. 



CardPac Data V 

The CardPac system for gathering student and 
school information was developed by the Iowa 
Educational Information Center (1967). The Card- 
Pac system uses, as' its name implies, a pack -of 
cards adapted- fpr data processing. A variety of 
pupil and school information is recorded, key- 
punched onto the cards, and then pfaced on tape. 
The tapes constitute a research data bank. . 

Pupil Inventory. The’' Pupil Inventory was’ 
developed for the CardPac system as an assessment 
device for selected personal and biographical 
information. The PI includes 37 items seeking 
biographical and school information, as well as 
educational aspirations and plans. The PI was 
administered each year. to all pupils in grades 7-12 
in theipublic schools in Iowa. . . , 

Iowa Tests of Educational Development 
(ITED). At selected times in. their school careers 
most 1owa = public school pupils completed the- 
ITED,. a battery of tests measuring educational 
achievement in various areas and ' providing a 
general indication of scholastic aptitude. Com- 
posite scores on the ITED, which the pupils in this 
study took in the 1 1th grade, were used here.-; 

Mark-Point Average fftfPA). The mack-point 
average/ whiclf is the pupils' high school grade 
average, is also included in the CardPac data. In 
addition to the PI and the ITED scores, the MPA 
was also used in this study^V ■ ’ 






Results 



Tables 3 and 4 describe how the students 
differed within limits imposed by the sample and 
measuring devices. The men differed sign if i ca ntly 
on 44 variables, while the women were signifi- 
cantly different on only 15. Comparisons were 



made between the two groups on 79 separate 
variables. (See Appendix H, Table 28.) 



VPI Scales (See AppendixA) Tables 1 & 2J \ 
Transfer and occupational men differed on five 
of the six basic VPI Scales and on the Infrequency 
Scaie. Occupational men had a higher mean on the 
.Realistic Scale which seems consistent’ with the 
conceptual definition of this preference scale; for 
tec.hnicpl and skilled trades. (See the. Vocational 
Preference I nventory Manual for a more complete 
description of the scales.) Transfer men, by having 
' higher means on artistic, social, enterprising, and 
conventional scales, indicated preferences for 
occupations in artistic, musical, literary, teaching, 
other helping occupations, clerical, supervisory, 
apd sales areas. Further, since very few differences 
were found by /ability or income levels, the 
. differences of preference between transfer and 
occupational students apparently are not due to 
these factors. A study of the scales would be 
necessary to determine .the types of persons 
emulated in each. The occupational men also had a 
higher mean on the I nfrequency Scale, indicating a 
greater preference for unpopular occupations and a- 
greater dislike for popular occupations. The intel- 
lectual Scale did not reveal a difference between 
the two groups. 

Women students differed on only two scales: 
transfer vvomen had higher means on the artistic 
and social scales. These scales actually represent 
two types of persons: the first, or artistic type, is 
asocial and prefers dealing with environmental 
problems' through self-expression in artistic media. 
The social scale represents a type of person who is 
sociable, responsible, needs attention, and prefers 
to solve problems through interpersonal manipu- 
lation of other people. - ' 



Personality Scales (See Appendix A, Tables 3& A.) 

Transfer men differed from occupational men 
on their preference for prestige vocations (Status 
Scale; and a wider variety of occupations 
(Acquiescence Scale). Occupational men scored 
higher on the masculinity - scale and preferred 
occupations commonly desired by men. Again/ 
these conclusions tend to be independent of 
socioeconomic, characteristics. 
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Occupational women scored higher on the 
masculinity scale, which indicates a more frequent 
choice of occupations typically preferred by males. 
No differences were found between women groups 
on the self-control, status, or acquiescence scales. 



Competencies (See Appendix B, Tables 5 & 6.) 

This section contains activities and skills on 
which the student evaluates his own performance. 
Occupational men rated themselves higher in 
skilled and technical areas, as one might expect. 



TABLE 3 



General Summary of How Men 
Community College Transfer and Occupational 
Students Differed 









A 



X 



Scales 

.'«•! . 

VPI Scales 
Realistic 
Artistic • 

Social , ' • 

Enterprising 
Conventional 
. Intellectual 

Personality Scales 
Masculinity 
Status 

Acquiescence 

Competency Scales 
Skilled & technical 
Community service 
Leadership-Persuasive 
' Artistic - ^ 

. X X ' ■ ' ' 1 -• 

Interest Scales h;! 

Skilled & technical 
Business • v 

Music 

Literary . 

Drama 

Leadership 

’ -l ] ■■ 1 - ■ 

Academic Aptitude 

ITED Composite ' 

MPA (high school) • 

GPA (college) ^ . 

Educational Aspi ration :■* 

$ :• Believed (high school)* 

V Expected (high school) /^ 

• ' Believed (community college) 

V Expected (community college) 



; Transfer Occupational 



X 

X 

X‘ 

X 



Scales 



Transfer Occupational 



X 

X 



X 

X 

X 



X 

X 

X 

X 

X 



X 

X 



"X 

X 

X 

X 






Self-Estimates— . ' 

Interpersonal Characteristics 

Leadership * X 

Understanding others X 

Self- Estimates— - 

Selected Abilities « ■ ■, 

Mechanical ability . .. * . X ■ 

« Mathematical ability X 

Speaking ability X 

Writing ability X. ' . * 

Sales ability . X . 

Managerial ability * X 

Self- Estimates— 

Personal Characteristics 

Originality X 

Aggressiveness X 

Independence v * X 

Physical energy X 

Physical health X m 

Socioeconomic Background 

Father's occupation : , X 

Father's education ; 9 ” X ‘ 

Other Factors 

Hours of work per week , ; " ° 

for pay *• •; 9 . ; X 

Time of initial decision 

to attend college if ‘ X 
Transfer intention /■ • X 

a X is placed ,to show which .group had the highest mean 
when compared in a . treatments by levels of analysis of 
variance design. Differences were signif icanf at the .05 level. 

Data upon which the summary table is based can be found 
* in the Appendixes. v • . 
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Jhe transfer men had higher self-ratings in areas of 
community service, leadership-persuasive, and 
artistic. No differences were found in the areas ' of 
secretarial-clerical, business, home economics, and 
scientific skills and knowledge. (These differences 



TABLE A 



General Summary of How Women 
Community College Transfer and Occupational 
Students Differed 



Scales 



Transfer Occupa tional 



VPI Scales 



Artistic 



* Social 

- v 

Personality Scales 
Masculinity 

■ . \\ i 

^ Competency Scales 
Secretarial & clerical 
Community service 
' f Home economics 
Language 



X a 

X 



X 

X 

X 



X 



Interest Scales 
Business - 



Academic Aptitude . 
MPA (high school) 



^Self- Estimates— \J; 
Selected Abilities 
Scholarship 
Artistic ability 
— Mechanical ability 
Mathematical ability 



X 

X 



Clerical 



;bility 



X 

X 

X 



Other Factors 

Hours of work per week 
for pay ■ . ■ " ■ / 



3 X is placed to show the "group having the highest mean 
score; Differences were significant at the .05 level. 



v Data upon which the summary table is based can be found 
in the Appendixes. 



ERJC 



were generally not confounded by socioeconomic 
or ability factors.) The women rated themselves on 
the same scaies. The three scales which were 
significantly higher for occupational women were 
the secretarial-clerical, community service, and 
home economics scales. Language skills were 
included in the self-evaluations of the transfer 
women' more frequently than those of the occupa- 
tional.. : 



Interest Scales (See Appendix B, Tables 7 & 8.) 



There were. differences between transfer an^i 
occupational men on six of the eight activities and 



interest scales on the Guidance Profile. The results 
support other findings: occupational students 
expressed higher interest in skilled and technical 
areas, and transfer men indicated greater interest in 
activities related to business, music, literature, 
drama, and leadership. This is consistent with 
patterns in other measured areas for this sample. 

Only one difference between the two groups 
of women was found, and that was occupational 
women showed more interest in business. 






Academic Aptitude and Grades (See Appendix C, 
Tables 9 , 10, & IT.) 

Transfer men had higher academic and verbal 
>r ability than did occupational men, while the 
women groups did not differ. The men were 
significantly different, with respective * means of 
21.5 and 18.8 on the composite score of the Iowa 
Tests of "Educational Development (with a signifi- 
cant t of 5.397). ; * 

Since there was a difference in academic 
ability between the two .men groups, one might 
anticipate their.grades would differ in the same 
way/There vtfas a significant difference between, 
the men groups in high school grade point average, 
by ability level but not by family income., At the 
college level the occupational men received signifi- 
cantly higher grades in college (transfer men, 2.11; 
occupational men, 2.53). Differences were not 
found by family income levels, but significant 
differences were reported for ability levels. 

It should be recognized that a wide. range of 
academic ability exists both within the colleges and 
between them. Some 2-year colleges have student 
bodies academicallyysuperior to the entering classes 
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of the typical 4-year college (Hoyt & Munday, 
1966), ■ and virtually all 2-year colleges have 
individual students as academically able as any to 
be found in 4-year colleges.* > 



ability, as did the occupational men. In addition, 
occupational wome1wated~thernse^ higher on 
the clerical ability scale. 



Educational Aspirations (See Appendix C, Tables 
12 & 13.) * ‘ 

The transfer students, while high school 
seniors, differed from the occupational students in 
expected educational attainment When evaluated 
later in the community college, the difference was 
still significant, with the transfer students expecting 
to attain a high level of education. 

About one-half the high school seniors in the 
occupational group, who expected less education 
than they -desired, indicated it was because of 
limited family resources. Many students apparently' 
attended the community college as a second* 
choice, since only two-thirds of the transfer group 
and less than one-half the occupational group had 
planned to attend a community or junior college. 



Self-Estima tes— Interpersonal / Characteristics (See 
Appendix D ) Tables 14 & 15.) 

The transfer men rated themselves higher on’ 
interpersonal characteristics and were significantly 
higher on leadership and understanding of others. 
This difference supports. Behm's (1967) finding 
that transfer men were more socially oriented than 
occupational men. Stewart ( 1 966) * also found that 
occupational students were less interested in being 
of service to others. 

Women groups did not differ on any of the 
scales measuring interpersonal competence charac- 
teristics. 



Self-Estimates— Selected Abilities (See Appendix 
D, Tables 16 & 17.) '■}-;? v 

^Abilities relating to communication skills were 
rated highest by the transfer men, while the 
occupational men were significantly higher in 
self-ratings on mechanical and mathematical 
ability. The skills of speaking, writing, sales; and 
-managerial were also rated highly by transfer men. 

The; women differed in five of the; ability 
self-estimates. The occupational women. \rated 
-Q~~\ves higher on mechanical and mathematical 



Self- Es tima tes— Personal Characteristics (See 
Appendix D, Tables 18 & 19.) 

The transfer men felt they were more original, 
aggressive, and independent than did the occupa- 
tional men. These ratings were compatible with 
other characteristics. Self-estimates of physical 
energy and health were also rated significantly 
higher by the transfer men. 



Socioeconomic Background (See Appendix E, 
Tables 20, 21, & 22) 

* The fathers of transfer and occupational stu- 
dents had significantly different occupation types. 
A higher percentage of farm workers, laborers, or 
workmen were among the fathers of occupational 
students. Transfer students reported fewer in these 
categories and a higher percentage in managerial or 
official arid professional categories. 

Father's education was also higher for the 
transfer group than that reported by the occupa- 
tional men. This complements the occupational 
patterns described above. 

Estimated 'family income ' was significantly 
higher for men transfer students when analyzed^by 
chi square. Women did not differ on socio- 
economic factors. 



Other Factors (See Appendix F, Tables 23, 24, & 
.25:) ■' > * . ' ■ - ' . ^ "• . ; V 

Three other differences were reported between 
the two groups: . * o ; ; i 

Transfer and occupational men differed in the 
time of their initial decision to attend college. The 
largest proportion of transfer men had made this 
decision as high school sophomores or juniors. On' 
the other hand, the largest proportion of occupa- 
tional men had made this decision as high school 
seniors. Apparently, the decision is made indepen- 
dently of ability or income levels. The women 
groups did not differ on this variable. 

A difference between^ the two men groups 
regarding transfer intentions was expected and 
substantiated. 
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C L The men occupationai students worked more 
hou rs, for incorqe to pay for their training. This too 
is consistent with .socioeconomic findings reported^ 
.- earlier.. The * opposite- was true of the women: 
transfer students worked more hours. per week for 
V income while attending college. 



Stepwtse Multiple Correlation (See Appendix G 
Tables 26 & 27 V. ' 
r The variable, of/skilled and technical- compe- 
tencies was the strongest indicator "predicting” 
whether men would enroll in a transfer or an 
occupational program. The. number of home 
economics competencies was a similar indicator for 
women. ^ 



Discussion > 

yy , ■ Co mpared with students enrolled in transfer 
rV -curricula; occupations I students generally come 
f.ro I oyy eir. socioeconomic backgrounds and show 
g less scholastic aptitude-as traditionally defined by 
ife N' 9 h • school standards. Their, vocational interests, 
^VwHije- ^ tJiye^e,ytend to emphasize technical and 
iijedtrades and occu pat ions acco rded I ess social 
prestigeJv 3 The occupational men rated themselves 
g hjgteg and technical competence thar{d 

transfer stuidents. Despite lower academic 1 test 
yV scores and high school grades, the occupational 
'^yys^dentS; made : higher college grades than: the 
transfer students. Apparently, other talents than 
g. the traditional academic ones contributed to th is 
y success. *T he occupational men had lower educa- 
tional asp i rations - and saw lack of^money. as a 






Il^twrier: yt o further ^ ieducatiop^Fewer / of them 
gi'Pfanned. f9f college while in high school, and it was 
§||i^e^ . 

> decision to attejpd college. * Based on their self- 
i nra pa t i o n a 1^ : m saw | theigspecial 
^ta fentgasyme c h an ical and ma t h ematica} | Compared 

ith tran cicx r mo n :: n I j -iJ 



!|g|Wth^ men, occupational men appeared to 

^possess; fewer^'interpersorial competencies and 

|3jJcommu n ication .sk if Is; :■ -fA jv^*- ■■ ■"'-c'- 

P e ^ s r °f occupational men 
schP.ol and college' 
' counselors need to familiarize themselves with the 



characteristics of men . in occupational programs. 
For example, counselors of these men should value 
technical and mechanical talents as . highly as 
academic talents; they should help all men use and 
develop their distinctive talents, whatever they are, 
rather than label some more important than others. 
Counselors also need to remember that occupa- 
tional men typically decide later during their high 
school years to attend college; this implies that 
their.-commitment to a vocational choice may be 
somewhat delayed. Compared with transfer 
students, we wou Id expect more of them to change 
vocationa| choices, to consider their choices morel 
tentative, oreven-tojjeundecided about a choice. 
In short, the man in an occopationajprogram still 
wants to test his ideas about a~~vocation. A 
student-oriented campus, then, may have a flexible - 
curriculum for qccupational studerits still exploring ; 
themselves and the world of work, arid should 
3* offer educational-vocational counseling particularly 
for these men. Another finding of this study was 
that transfer men were less satisfied and more 
undecided about their career choices than were the 
; occupational men - Possible explanations are that 
occupational -students may be closer to entering 
their chosen occupations, or that the specific 
vocational preparation/they pursue is more tangible 
than the general 'arts and science courses taken by 
transfer students. " ' : ' -.'-if ,.f 

Perhaps the most striking conclusion we reach 
from this study is the similarity between the two 
groups of women." From essentially the same 
socioeconomic backgrounds, >with approximately 
the same level of high school achievement, the two 
groups of women- are certainly much more alike 
than different on the variables included in this 
study. Competencies for the occupational women 
were higher in secretarial-clerical, community 
service, and home economics fields,' and their • 
interest in business occupations was more pro- 
nounced. Self-estimates - of abilities showed 
mechanical, mathematical, and clerical abilities to 
be higher for occupational, women. The fact that 
there are so few differences among the women^f' 
particularly, no difference in socioeconomic status 
and scholastic aptitude-suggests that transfer and 
occupational programs' be designed for similar 
student characteristics (e.g., more , verbal and 
academic), and also that women be advised to 
choose a program on the basis of factprs other than 
ability or socioeconomic status. 
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■ - Implications 

* Q o 

A number of implications can be drawn from 
this research report. Although the inferences are 
directed at the community college, these data also 
* may be meaningful for 4-year colleges, counselors 
jn secondary schools, and others. . 

Implications for Personnel in Community Colleges 
The fact that occupational students often do 
; not decide until after high school graduation to e 
attend a community college seems to reveaia need 
for counseling services for prospective students. In 
addition, the fact that community college students 
tend to "warm up” suggests the importance of 
. providing individual and group counseling and 
faculty advising services ^throughout a student's 
enrolfrhent._^^ p" occupational studenf 

who wants to transfeKto^a^year cpIlege should be 
given the same assistance as^aTprospective student 
in accurately appraising his abilities and^otentials.^ 
< Since only tyvo-thirds of the transfer students 
and less than half, the occupational students 
r planned to attend the community college, more 
publicity of the college's programs ' is needed. 
Participation in Career Fairs, college information 
sessions, releases to news media, and provision of 
complete and accurate information to all area high 
schools and counselors would help meetlhis need. 
/■.//-; Transfer programs in community colleges are 
often accorded higher status and prestige than are 
occupational programs. However, it is. also impor- 
tant- that abilities and achievements of occupa- 
tional students be recognized and accorded prestige 
and status in their own right. Educators should 

•• : ;’v :'V. fc. V • • - •. • \ 

recognize and promote the unique objectives of 
each program. 

The lower socioeconomic level of the occupa- 
tional suggests the importance of providing 
specific job and financial help. The occupational 
^ student shiou id jbe helped to find part-time employ- 
lows him to use the skills required irT 
h is* trainihg^p rogra m. ■ // ^ 

Occupational programs need to allow for the 
practical, nonacademic attitudes of the occupa- 



tional students. The learning environment should 



y 



complement their future work environment. 



Implications for Personnel in 4-Year Colleges 
/Since many students in occupational programs, 
o aspire to a 4-year degree, and since a number of 
them do transfer, 4-year colleges should cooperate 
closely with community colleges in planning to 
meet their special needs, as well as those of the 
transfer student. Counseling services and a special 
orientation . program^ should be provided to help 
ease transition problems and to assist students. with 
unrealistic aspirations. 



I m plica tions for Personnel in High Schools 

High school counselors need to be aware of 
differences between the transfer and occupational 
males. Students should be given complete informa- 
tion about available programs well before their 
senior^year. Students should also be helped to 
select an^apptopriate program based on their 
abilities and interests. To assist in this selection 
process, former students^of the community college 
should be encouraged to returrTto the high school 
• and discuss their experiences with current students. 
The finding that transfer students^were less 
satisfied with their vocational choice than were-the 
occupational students suggests a need for more^ 
realistic vocational guidance in high school. 

High school counselors should recognize that a 
student's educational aspiration is Mkely to increase 
after high school graduation. Counselors should 
also know that men who later enroll in occupa- 
tional programs tend to make their ’ initial decision 
to attend college during their senior year or even 
following high school graduation. 

Finally, probably few high school counselors 
have attended community colleges or have experi- 
enced occupational training programs. Counselors 
should visit former students at community col- 
leges, confer with graduates of occupational and 
transfer programs, and become involved with 
students who have experienced the training. 
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APPENDIX A 

VOCATIONAL PREFERENCE INVENTORY 



TABLE 1 



Transfer and Occupational Men Students 
Compared with Regard to Their Scores 
on the Vocational Preference Inventory Scaler 1 

Results of AN OVA— 5' Income Levels x 2 Student Groups 



VPI Scale 




E-Statistics 


Occupational Interests 


Groups 


Income 


Groups x Income 


Realistic (Technical) 


23.4* 


0.8 


0.5 


Scientific (Intellectual) 


0.7 


1.7 


1.5 <4 


Social 


28.2* 


0.8 


3.4* . 


Artistic' 1 . 7 / 


16.4* 


0.2 


2.5* 


Enterprising 


17.5* 


3.0* 


• 0.9 


Conventional 


5.9* . 


2,1 


0.4 


Infrequency 


14.8* ; 


0.5 


13 



Transfer. N - 214 • * .... ‘ 

Occupational N - 232. ; 'V 

.• V' ■■ )} ) 

Results of ANOVA—5 / TED Ability Levels x 2 Student Groups ' 



VPI Scale- 




F -Statistics 


Occupational Interests^ 


Groups 


ITED ,* 


Groups x ITED 


Realistic (Technical) V 


.16. 6 * 


1.1 


0.6 : 


Scientific (Intellectual) 


0 7 7 


4.4* 


0.7 


Social V v : . • : v - y 


31.9* 


1.4- 


1.0 • 


Artistic 


16.6* 


0.3’ 


0.7 7 


Enterprising 


19.7* 


2.3 


2.1 


Conventional 


8.9* ; 


*0.9 ’ 


r; 7 1.5 ' '• " - 


Infrequency 


18 9* 


6.8* 


0,6 


Transfer N = 193 








Occupational N * 21 5 


. • V ‘-- 


-7c'. 





*The size of the F-ratio strongly suggests a non-zero difference between 
the group means, 



For a more complete description of the analysis of variance results please write ACT 
for. the Technical Supplement to this Research Report. ' . - 



